Activities Tool 1-8

Making Success 

in a General Education Class

	Team & Members:




1. Review the case study description of the student that you have OR share information about a student that you know personally who is having challenges. 

2. Identify key issues and challenges that need to be addressed to help the student participate in the general education class effectively and learn. 

3. Brainstorm strategies that may be helpful. Underline the ones that your group thinks may be most effective. 

4. Look back at the ideas you have generated. What is the underlying theory of one or more of these? What does research say about this? 

	      Student name: _______________________ Disability: _______________ Age: ______

     Grade / subject (s) ________________________________________________________



	Strengths and Challenges
	Strategies for Success 

	
	

	Assumptions and Theory

Underlying Strategies 

	


ELEMENTARY

Jena lives with her single mother who works nights. She has three brothers who are in grades 3, 6, and 7. Two of them are in special education classrooms. When her mother works they stay with their aunt across the street. She has shown some language delays and is very active in the classroom. She is frequently disruptive in the classroom getting into fights and running around the class a lot, so much so that the aide in the special education room last year spent a lot of time with her. Jena likes to draw and paint, sing very loud, and  run around in the class and playground.

ELEMENTARY

John is a very smart, active child who can alternate between high activity levels and depression if he does not do well. He has a learning disability  which makes it difficult for him to write—e.g., typical handwritten materials. He also has difficulty reading. It takes him longer. He often has difficulty organizing materials and focusing. He is very good at doing activities—building things, listening and talking. John’s mother is very concerned about him; however, she did not do well in school. There are other family members in the neighborhood.

ELEMENTARY

David has cognitive disability, epilepsy (he has around one grand mal seizure each week), and mild cerebral palsy (he can walk haltingly and speak slowly but intelligibly). David has been a pretty withdrawn little boy and has not made friends in his special education classroom. He likes to play on the computer and look at books though he can only recognize a few words and letters. His mother is very poor; his father was just sent to jail for drug related charges. Last year David was in a special education class which he disliked because people made fun of him for being in the “dummy room”.  He got in many fights and began hanging out in the halls whenever he could get away with it. The special education teacher considered him a major behavior problem. This year he is part of the effort to include students with disabilities in regular classes. 

ELEMENTARY

Laurie has very severe cerebral palsy. She uses a small wheelchair and pushes herself along with her feet slowly. She has a cheerful personality and is very interested in learning. She has mild cognitive disability and is very interested in reading and writing. She is very difficult to understand in her speech. Often people have to ask her to repeat what she has said.  Her parents are caring and supportive people though their resources are limited. Her father works as an auto mechanic at the local garage and her mother works as a waitress. They have provided a lot of support to Laurie and she is very close to them.  She has developed a couple of friends in the last two years but often seems alone in the class. 

ELEMENTARY

Kevin has autism.  He is very bright. In the 3rd grade he has already learned all the multiplication tables and can recite them from memory up to two digit multiplications.  He can remember other information like this. But he has trouble. He seems not to know how to talk to other students, is very rigid.  When the class schedule changes he may get very upset and stand in the middle of the room saying things over and over to himself. Sometimes he will simply sit and stare at a coin that he twirls on his desk over and over. He does have two friends but they often get into fights when Kevin gets upset. 

MIDDLE SCHOOL

John is a very smart, active 13 year old who can alternate between high activity levels and depression if he does not do well. He has a learning disability  which makes it difficult for him to write—e.g., typical handwritten materials. He also has difficulty reading (tested at the 3rd-grade level). He often has difficulty organizing materials and focusing. He is very good at doing activities—building things, listening and sports. He has worked very hard to do well in regular classes but still has problems. He can get frustrated and anxious when things do not go well. John’s mother is very concerned about him.  However, she did not do well in school. There are other family members in the neighborhood.

MIDDLE SCHOOL

James has Down syndrome and no other disabilities. His classmates like him. He can write and read at around a 2nd-grade level. He is living at home with his parents who are part of a large extended family in Detroit. His family is poor and somewhat protective but very supportive. In the last IEP his aunt, grandmother, and cousin all came with both of his parents. John has dreams of working in a TV station. He has a girlfriend he met in his art class. However, his parents are very fearful for him since the neighborhood is not considered very safe. John does seem too trusting of strangers and would need a lot of support in living on his own. 

MIDDLE SCHOOL

Jonathan is 12 and severely multiply impaired. After being abused in a separate school, Jonathan has been out of school for the last two years. Over the last few months, a group of students in the schools service club agreed to help Jonathan be a part of the school and his IEP calls for him to participate in the high school phasing into full time over the next two months to build his stamina.  Jonathan has cerebral palsy, a severe cognitive disability, and gets around in an electric wheelchair which he has learned to direct in basic ways. He communicates through facial gestures, sign language for “yes” and “no”,  and use of a computerized “communications board” with which he can communicate basic needs and responses.  He has no measurable reading or math skills.  He has a large smile and people seem to like to be around him. He likes music of all sorts. His IEP goals include improving his sitting position, developing interaction skills, and responding to requests. His mother wants for him that he be a part of his community with people that know and care about him.

MIDDLE SCHOOL


Sherie came back to school this year after a long recovery from an automobile accident. She is a very pretty girl and was very bright before the accident, one of the most popular students in the school. However, she had a serious closed head injury (brain injury).  She is now nearly blind and ha spoor motor control—she has difficulty walking and holding onto small objects. She also has trouble with remembering things, even little things. She has been working in “cognitive rehabilitation” and has regained some capacity for reading (at a 3rd-grade level). But her academic skills are more like a student who is trainable mentally impaired. She considers herself as capable as before the accident, however, and gets very angry when teachers return her work with needed corrections. Her parents recently divorced bitterly and she is living with her mother who is working two jobs to make ends meet. 

MIDDLE SCHOOL

Laurie is in 7th grade and has very severe cerebral palsy. She uses a wheelchair and pushes herself along with her feet slowly but there are plans where she will get an electric wheelchair next month. She has a cheerful personality and is very interested in learning. She has mild cognitive disability and is very interested in reading and writing (reading on a 3rd-grade level). She is very difficult to understand in her speech. Often people have to ask her to repeat what she has said.  Her parents are caring and supportive people though their resources are limited. Her father works as an auto mechanic at the local garage and her mother works as a waitress. They have provided a lot of support to Laurie and she is very close to them.  She has developed a couple of friends in the last two years but often seems alone in the class. 

HIGH SCHOOL

John is a very smart, active 17-year-old who can alternate between high activity levels and depression if he does not do well. He has a learning disability  which makes it difficult for him to write—e.g., typical handwritten materials. He also has difficulty reading (tested at the 5th-grade level). He often has difficulty organizing materials and focusing. He is very good at doing activities—building things, listening and sports. He has worked very hard over the last six years to do well in regular classes but still has problems. He can get frustrated and anxious when things do not go well. John’s mother is very concerned about him; however, she did not do well in school. There are other family members in the neighborhood.

HIGH SCHOOL

James started at the high school this last year in the 10th grade. He has Down syndrome and no other disabilities. He is liked by his other classmates. He can write and read at around a 4th-grade level. He is living at home with his parents who are part of a large extended family in Detroit. His family is poor and somewhat protective but very supportive. In the last IEP his aunt, grandmother, and cousin all came with both of his parents. John has dreams of working in a TV station, living on his own but in the neighborhood where his family lives, and getting married. He has a girlfriend he met in his art class. However, his parents are very fearful for him since the neighborhood is not considered very safe. John does seem too trusting of strangers and would need a lot of support in living on his own. 

HIGH SCHOOL

Jonathan is 16 and severely multiply impaired. After being abused in a separate school, Jonathan has been out of school for the last two years. Over the last few months, a group of students in the schools service club agreed to help Jonathan be a part of the school and his IEP calls for him to participate in the high school phasing into full time over the next two months to build his stamina. Jonathan has cerebral palsy, severe cognitive disability, and gets around in an electric wheelchair which he has learned to direct in basic ways. He communicates through facial gestures and use of a computerized “communications board.” He has no measurable reading or math skills.  He has a large smile and people seem to like to be around him. He likes music of all sorts. His IEP goals include improving his sitting position, developing basic interaction skills using the communications board, and responding to simple requests. His mother wants for him that he be a part of his community with people that know and care about him.

HIGH SCHOOL

Sherie came back to school this year after a long recovery from an automobile accident. She is a very pretty girl and was very bright before the accident, one of the most popular students in the school. However, she had a serious closed head injury (brain injury).  She is now nearly blind and ha spoor motor control—she has difficulty walking and holding onto small objects. She also has trouble with remembering things, even little things. She has been working in “cognitive rehabilitation” and has regained some capacity for reading (at a 4th-grade level). But her academic skills are more like a student who is trainable mentally impaired. She considers herself as capable as before the accident, however, and gets very angry when teachers return her work with needed corrections. Her parents recently divorced bitterly and she is living with her mother who is working two jobs to make ends meet. 

