Activity Tool 5-11 a

Issues for Collaborative Teaching 

(Peterson, 2001)

	KEY QUESTIONS

To what degree have collaborating partners . . .  Developed agreed on strategies? Negotiated roles with one another? Share power and influence instead of struggling for control?

	Areas in Which 

Differences May Arise
	Some Examples

	Parent communication and partnership Formality of relationship with parents. Understanding and acceptance of diverse family backgrounds, styles, and problems. 
	One reaches out to parents giving home phone numbers and connecting on the weekend. The other maintains distance. Teachers come from different cultural backgrounds and have cultural and religious differences.



	Collaborative relationship

Goals and expectations in the working relationship. 
	One wants to be a friend, the other maintains professional distance. One expects to be in charge, the other wants sharing of control.

	Student progress.  Expectations related to assessment tools and strategies to be used? Degree of focus on the standardized test? 
	One teacher believes all should be on ‘grade level’ or retained. The other does not believe in grading but in individual development. One teacher believes that the standardized test should guide all they do in the class. The other believes assessment should be based on authentic student work. 

	Planning Time for planning? Degree and detail of planning? Planning ahead? Designing for diversity? Planning meetings, forms, and record-keeping?
	One teacher is very systematic, planning carefully and in detail sequences for each day. The other plans global approaches and obtains materials but anticipates students leading the learning in unanticipated directions. One keeps detailed charts and records of each student. The other asks students to do this in their portfolios.

	Academic instruction Instructional strategies? Assessment strategies? Assignment of grades? Adaptation and modification of lessons? Sharing teaching roles? Trying new approaches? 
	One teacher believes children need structure and information needs to be transmitted. He lectures, gives tests, and expects students to be quiet. The other teacher uses cooperative learning and inquiry approaches, believes students should be active in creating their own learning. 



	Community building and behavioral challenges Classroom rules and routines? Behavioral management and discipline? Trying new approaches?
	One teacher believes in a strict enforcement of codes of conduct and strict discipline. The other teacher believes that order comes out of students building a community and that students must be given choices and options. 

	Classroom design, space, materials Planning and organizing classroom space? Designing the classroom for the different abilities and learning styles of students? Making accommodations and adaptations? Trying new approaches?
	Having personal space that she controls is very important to one teacher. Another teacher feels space belongs to the class and should be designed and used collaboratively. One teacher feels that structure in the class is important for children so uses desks placed in rows. The other believes collaboration is critical and groups children around tables. 




