Chapter 7

PERSON AND FAMILY-CENTERED 
TRANSITION PLANNING

The Circle Makes A Plan 

We all need the help and support of people we know as we explore directions and decisions for our life. Sometimes you may find yourself getting people in your personal network together to help you. When this occurs the results can often be powerful. Students with special needs may particularly need the power of their circle to come together and focus on how they may move towards a quality life. When this occurs in an intentional way, we call this “person-centered planning”. As circles meet, you need to develop action plans that harness the skills and resources of the group members. This is what circles usually do at their first meeting. However, a person-centered plan can be done anytime. Periodically, a circle may decide to go through the total person-centered planning process again rather than just updating the plan in follow-along meetings. Our goals are to help you learn to organize and facilitate person-centered planning for students in this chapter. Specifically, the goals of this chapter are to help you: 

· Understand the essential elements of organizing and facilitating person-centered planning

· Know how to use three approaches to person-centered planning: MAPS (Making Actions Plans), PATH (Planning Alternative Tomorrows with Hope), and Personal Futures Planning

· Understand how person-centered planning may relate to individual transition and service planning in schools and adult human service agencies 

Let’s start with a story that illustrates how person-centered planning can be used. 

Reflection 7.1 What processes have you used with other individuals or with groups of people you have asked to help you? Have you participated in planning to help another person with their life or to improve an organization? What processes were used in the planning? How effective was it? What might be applicable to your work with students? 

A Story That Tells the Story

Eugene’s Person-centered Plan

Eugene is 18 years old. His parents and special education teacher are very worried about him. He lives in a large city, his parents are very poor and gone a lot after school, and he has begun hanging out with some of the guys in the neighborhood who tend to cause a lot of trouble. Last week he was arrested as part of a group of kids trying to steal a car. It had become clear that if Eugene desperately needed positive influences in his life. A university professor suggested to his teacher that they pull together a circle of support and have a person-centered plan. The teacher talked with Eugene about this and he decided he would like to do this. 

The group met at the school the first meeting and in Eugene’s back yard the second meeting. They used the MAPS process to guide the discussion in the group. The people who came to the meeting included Eugene, his parents, the minister of his church, his daughter (a friend of Eugene’s), two friends from his school, two teachers, and the school nurse. The special education teacher facilitated and the school nurse acted as a graphics recorder. Eugene found it a bit hard to talk at first as the facilitator asked Eugene to talk about his past life. However, with a bit of encouragement he began to tell his story, particularly regarding his problems in school. Eugene was in general education classes up until the 3rd grade when he was diagnosed as having a moderate cognitive disability. He was put into a special education class. This began his problems in school. He was embarrassed about being in the special education class and in the 4th grade went to wandering the halls as much as he could. When he was in a middle school Eugene got in real trouble when he set the fire alarm off and the school was emptied. He was then sent to a separate special education school. Eugene’s parents added to his story discussing the many moves the family had made. The minister shared how close that Eugene and his daughter are and how Eugene has changed since they have developed a relationship. 

Eugene was surprisingly clear about his dreams. He would like to live in his own place in the future, own a car, and get married. Right now, he wanted to get a summer job and go to the regular high school with friends in his neighborhood. He talked about how important friends are to him. “They will hurt other people for me if they bother me,” he said. When asked if he wanted to be involved in using drugs or hurting other people, however, Eugene said that he did not want to do this. 

His nightmares were telling. They included being beaten up, in jail, dead, bored, and lonely, having no friends. Sarah, Eugene’s mother, said, “I am scared he will come up dead or in jail for something that he did not understand.”

As the group shared words that indicate the essence of who Eugene is and later discussed his strengths, it became clear that Eugene had much to offer, despite his disability and present challenges. Participants said that Eugene is: strong, conflicted about what he wants, searching for himself, friendly, and caring. They indicated that he helps other students who know less than he does, acts as a leader, is cooperative and giving, and tries to keep out of trouble. 

They then discussed Eugene’s needs and came up with an action plan to help him out. These included the following: 
1. Summer jobs program- a teacher would work with Eugene to get him enrolled in his program that would support him in obtaining a summer job.

2. High school – Enrollment in the regular high school would be written into Eugene’s IEP for the coming year and one of the teachers would make contact with the local high school. Eugene and his mother were going to schedule a visit to the high school. The school social worker would go with them to help enroll Eugene. 

3. Driver’s training  A teacher would enroll Eugene in . 

4. “My name is Ed”  Ed start correcting people to let them know how he wants to be called. 

5. Big Brothers and church engagement  The minister was going to make connections with this program for Eugene. In addition, his daugher and Eugene were going to be more involved in activities of the youth group at the church. 

6. Circle of support  Eugene’s circle of support would meet periodically to update plans, see how Eugene was doing, and provide support.  

At the end all felt positive and hopeful about Ed’s future. In fact, this effort was the beginning of many positive impacts in Eugene’s life. In the next year he did enroll in the local high school. This took much advocacy and problem solving. This was the first time anyone had heard of a student with a cognitive disability coming back to a regular high school from a segregated school. The district was studying inclusive education as a direction for the future and Eugene’s example provided them much food for thought.

Eugene’s person-centered plan illustrates nicely the dynamics that can make a circle and person-centered plan critical in the life of a student and how the process has potential to unleash new commitment and creativity that can assist students. With this beginning, let’s examine how to conduct person-centered planning meetings.  

Reflection 7.2 What are your reactions to Eugene’s planning meeting? Does this story provide ideas and food for thought for working with your own students? What are these ideas?  
Introducing Person-centered Planning

Supporters of individuals with special needs have developed various forms of person-centered planning in part in reaction to individualized service plans that tend to have schools or human service agencies at the center of the process rather than the person they are intended to serve. They wanted to bring people together to focus on the life of the individual without the limitations of school and agency rules, regulations, and requirements. Their experiences have served to dramatically shift how planning to support students with special needs may occur. 

In this chapter you will examine two of the most used versions of person-centered planning: 

1. Making Action Plans (MAPS)

2. Planning Alternative Tomorrows with Hope (PATH)

As you will see below, the biggest difference among these approaches are the questions put to the group and the order of topics. Underneath these differences, however, you’ll find the following common elements: 

· History, experiences, present life experiences of the focus person

· Dreams, hopes, desires for a better life

· Personal strengths

· Resources – people, community connections

· Challenges, fears, needs

· Action plan to work towards dreams

According to the author of the Person-centered Planning Education site at Cornell University all approaches to person centered planning have the following values and beliefs in common: 

· Person-centered planning is a means for uncovering what is already there: the essence and extraordinary gifts and capacities of a person

· It is about sharing life with one another

· It is about sharing power and giving up control over another human being

· Person-centered planning assumes that the person and those who love the person are the primary authorities on the person’s life direction. As such, the person is the driver of the process

· Person-centered planning is the beginning of the journey of on-going learning through the shared action that results from participation in planning and working together

· Person-centered planning intends to shatter myths about people who have been given disability labels and to foster inclusive communities

· Person-centered planning relies on skilled facilitation in developing and moving the plan forward

· Person-centered planning requires systems to respond in flexible and meaningful ways relative to the unique interests and needs of the focus person (Blessing, 2007).  

Person-centered planning has proven to be very powerful. It combines the power of the student’s circle with a focused process to image a better life for the individual and harness resources to work towards that end. While individual service plans (as we shall see in Chapter 9) always include a focus on the deficits and problems of the person, person-centered planning focuses on dreams, capacities, resources, and strengths. While not ignoring challenges and needs, person-centered planning helps to build on the positive. Often these sessions are very emotional as they tap feelings of hope that have often been long buried and pushed away. 

Anyone can have a person-centered plan. All people could benefit from a person-centered plan. As a parent or caregiver you might be considering a major change--contemplating a move to another part of the country, changing jobs or returning to school after a considerable time off. As a student nearing graduation, you might be thinking about a long summer off with nothing to do. As a business person you might be considering a change in business strategies and would like input from our family members, friends, neighbors, or community. Person-centered plans can help in all these endeavors. 

Organizing and Facilitating Person-Centered Planning

All forms of person-centered planning bring typical people together who form the personal network of an individual, the circle of support, to engage in planning and dialogue that is centered in the dreams, hopes, and wishes of an individual. All discussion is directed to the individual as the key decision-maker about the direction of her life. Professionals may attend such meetings. However, their role is to support the individual and the process rather than acting as an expert. Person-centered planning is designed to help individuals with special needs be an integral member of their community. Thus a commitment to inclusive education and communities is central. 

Planning the person-centered planning session
All the considerations for gathering and planning a circle of support that we discussed in chapter five apply to organizing a person-centered planning session. Sometimes, a circle is organized as an ongoing group and the circle engages in person-centered planning as one of its first gatherings. Other times, however, person-centered planning may be the goal for gathering the group. Those involved may or may not be committing to participation in an ongoing circle of support. 

The student should first be asked to identify people they would like to invite. The family, educators, and others involved in the life of the student may have suggestions as well. However, the student should approve the list of invitees. Sometimes it’s helpful to make a flyer or formal invitation to invite people rather than relying on verbal information should be group meet.

Locate a meeting place that can hold all the people comfortably. It’s most helpful not to hold the meeting in an office that has only chairs at desks or around a table. You want an environment where people can feel at home. Sometimes offices have furniture and an environment where this can work. People have met many places: homes, restaurants, churches, neighborhood centers. Meeting in homes or typical community settings can emphasize the importance of typical connections. 

Getting started and setting ground rules

In each approach to person-centered planning meetings are facilitated by two individuals – one to facilitate the dialogue and discussion of the group, the other to act as a graphics recorder, using colored pens to record with words and pictures the essential elements of the group’s discussion.
As the circle gathers for the person-centered planning, people usually sit in a circle in chairs, on pillows on the floor, or at a round table. A flip chart will be at one end of the circle to record in words and in picture drawings what is being discussed. You might have soft music playing that helps set a relaxing tone. You want people to feel comfortable as they arrive. Talking, joking, or showing them around can all help. You want it to feel less like a “meeting” than a get-together of friends. This makes it more fun and helps the circle be of most assistance. 

The facilitator will begin by asking participants to introduce themselves. He will then explain the purpose of the meeting an set some basic ground rules. At Eugene’s meeting the facilitator said the following: 
· Our purpose her today is to help Eugene dream about his life and get help and support to move towards that dream

· We need to center our attention on the positive about Eugene and being creative to open up possibilities. Put aside a focus on problems and limitations. We’ll deal with those but we don’t want them to hold us back. 

· This is likewise not a time for telling Eugene all what we think he is doing wrong. We are here to support him, not lecture him. 

· All of our talk should be directed to Eugene. He is the ultimate decision-maker here. Eugene’s parents play a key role and we’ll want to hear your voice as well. But our goal is to help Eugene think about his life and get support. 

The facilitator then leads the group through a series of questions about the student. The facilitator will be careful to help the group be supportive. Even if there are conflicts and disagreements with people in the group, the circle knows that they are there to help the student understand his own dreams and to help him achieve them. People are not there to criticize the student or tell him what he ought to do. Rather, a good circle will talk about how they can help the student achieve his life dreams. 

Guidelines for facilitators
The facilitator will speaking first to the student and posing a question. For example, the first question of the MAPS process we’ll discuss bellow is, “What is your history?” In Eugene’s meeting the facilitator said, “Eugene, tell us about your life. What has happened in the past?” The student first responds and then others in the circle share their perspectives and knowledge. No specific order is necessary. The facilitator will periodically ask the student how he wants to proceed and whether he agrees with what someone has said. As the focus person and others speak, the facilitator will attend to how the graphics recorder is capturing what is being said checking with the speaker to determine whether or not what is being portrayed adequately represents their intent. This can be simply done. “Eugene, does this (point to what Mary has written and drawn) show what you are trying to say?”

As people make statements, it is sometimes helpful to question them for clarification and to restate the essence of what they have said. Sometimes emotions will underly what is said. It is important that these come out explicitly. “Marcie, you seem quite excited when you talk about Eugene getting a job,” for example. Or, “George, you seem very tense as you talk about Eugene moving into his own apartment. Could you explain?” These are good counseling facilitation skills in action. The key is to help communication come to the surface in a way that is respectful to address important issues as comfortably as possible. Summarizing what people say or making emotions they communicate explicit will also help everyone listen more carefully and give guidance to the graphics recorder.

The facilitator will, on the one hand provide time for sharing, thinking, reflecting, and communication to occur. On the other hand, the group must respect time limits. Towards these ends, it is helpful to set a beginning and end time and stick to it. If you want to change the ending time after the meeting is started, ask the group and let them decide. In the discussions, conversation should not be rushed. Yet, the facilitator will want to help the group stay focused and move ahead.  In most person-centered planning sessions, two hours is sufficient. However, on some occasions more time may be needed. If needed, find a reasonable stopping place and plan to complete the plan in a later session. 

Dealing with conflict and tension
When people are discussing plan about their lives conflict is inevitable. The facilitator will want to insure a sense of safety but should also encourage the person to let disagreements and conflicts emerge in the meeting. Hidden disagreements and conflicts often can sabotage the action plan that is developed and sap the creativity and energy in the actual meeting. There is virtually nothing that can stifle a productive meeting more than unspoken anger, hostility, or fear. As the facilitator senses conflict, he will want to make them explicit. This occurs in much the same way as identifying and verbalizing emotions we discussed above. In Eugene’s meeting, the facilitator said at one point, “Ms. Jenkins (Eugene’s mother) you are afraid for Eugene to go to the regular high school or for him to plan to live on his own because you are afraid he may be hurt or someone will take advantage of him. Is that right?” Getting the conflict and disagreement out in the open is often helpful in reducing tension.

Once conflict are apparent, the facilitator needs to help the people involved work towards a resolution. First, the facilitator will want to get the positions of each person clear. Then, he will help them explore the reasons for their opinion. Behavior and positions always are centered on legitimate concerns. It is these underlying issues that need to be discussed. If these can be stated, the likelihood is that the underlying issues are shared concerns of all involved. In the example with Eugene above, it became clear that the mother was afraid for Eugene, wanting him to be safe. As it turned out, Eugene also wanted to be safe and knew that sometimes he let people take advantage of him. Once this common concern was apparent, it was fairly straightforward to lead a discussion on steps to help assure Eugene’s safety. 

Reflection 7.3 What do you think are your group facilitation skills? How do you feel and think about being a facilitator for a person-centered planning session? What do you think is the sources of these feelings and thoughts? How might you use these guidelines in other aspects of working with your students? 
Graphics recording

Graphics recording is an important part of person-centered planning. In all these settings graphics recording has similar functions. It helps free the minds of the circle members to think more creatively (color and pictures mixed with words literally help people access different parts of their brain). Graphics recording provides a record of the session that can be used later. Presentation of a colorful, creative picture of their plan that can help produce hope and a sense of fun and adventure. Sometimes the pictures are just funny and the laughter that results can be helpful. Laughter can do a lot to free up minds and help the group enjoy being together. Doing a person-centered plan without a graphics recorder is a bit like having a birthday party with no cake or candles. 

The graphics recorder does not have to be an artist. If they can draw as well as a typical 6-year-old and can write basic words they can be a good graphics recorder. The key skills of a graphics recorder are: listening, being creative, having fun, and use of simple but clear images and word that capture key points discussed.  The graphics recorder will use multicolored pens that have both points and broad sides using broad strokes writing and drawing large enough so that people can see. The graphics recorder will use key words that are said and drawing simple pictures that capture some of the key ideas and emotions. The goal is to capture the key ideas and to put it on paper for people to use in and after the meeting. Drawings and words should mix in fluid ways. 

You may find it interesting, however, to know that graphics recording is increasingly used by many organizations as part of business and organizational planning meetings. However, if you are really interested in graphics recording there is training available to help you be better at it. (Merkley) and Howard (2007) offer such opportunities. 
As different questions are discussed and a sheet of paper is filled, the paper is taped up on the wall so that the circle can look back and remember what was discussed. This helps the group think reflectively during the planning. Words and pictures from the group discussion will be organized under each major question the circle discusses.

As the discussion proceeds, the recorder listens carefully and draws pictures and captures key words aiming for the emotion that color can display as well as thoughts and ideas. For example, if someone is talking about being afraid, a fearful looking figure along with red can help capture the intensity of that emotion. If someone talks about being depressed, dark blue does the same thing. The facilitator will ask the focus person or speaker confirm that your graphics represents what they are trying to communicate. Sometimes people may have suggestions regarding how to illustrate an idea or they may actually want to draw it themselves. Encourage this. It helps encourage creativity and ownership of the plan. Figure 7-1 illustrates a graphics recorder and an example of her recording. 

Figure 7-1

Example of a Graphics Recorder

What to do with the graphics recording papers when all is over? You can take these to an office store like Kinkos and get the laminated. You’ll find that this experience is so powerful that the focus person often wants to keep them. You may want to take digital pictures of the recording also. This will give you a record of what occurred. If you or others use this event to provide input into formal school transition and adult human services plans, having digital pictures provides a manageable way of accessing information on what occurred in the person-centered planning session. 

Reflection 7.4 What do you think are your graphics recording skills? How do you feel and think about being a facilitator for a person-centered planning session? How might you use graphics recording in other ways to work with your students? 
Making Action Plans (MAPS)
We’ll start with Making Action Plans (MAPS). MAPS was developed by Marsha Forest and Jack Pearpoint to provide a focused way that a circle of support could develop an action plan based on the dreams of the individual. While simple, the process can be very powerful. Let’s walk through each part of the process based on key questions that are asked. In MAPS the facilitator will lead the circle through the following questions. 

1. What is the history of the student?

2. What are dreams?

3. What are nightmares?

4. Who am the student? 

5. What are his strengths and resources?

6. What are his needs? 

7. What is the action plan? 

Graphics recording for a MAP typically uses chart paper on an easel. Each of these questions will be the title of one sheet of paper. As each question is completed, the sheet will be taped up on the wall. As the session continues the sheets will be organized in order on the wall in a location where all can look back at what the group has discussed. Let’s discuss how the group will proceed through each of the key questions. 
What is the HISTORY of the student?

After introducing the session, the facilitator can answer any questions and then begin with the first question -- “What is John’s history and what is happening now?”  Turning to the focus person the facilitator may say, “John, tell us about your life. What has happened that has been important in the past? What is going on now?” Depending on the person, the facilitator may have to provide prompts. If a student has difficulty communicating, this can take a long time. That is okay. The story is theirs and their telling of it is a critical base for the group. Typically, you may ask family and then the members of the circle to add to the person’s story from their perspective after the focus person has told his story. 

This first question helps all the circle members have a common understanding of the student. The student describes his past -- where he has been, important events, and problems that have affected him. This leads to what is going on right now? Where does the student live? What has been happening in school, at work, and in the family? Often parents share insights about the student’s past. Teachers, friends or other family members will also have important parts of the story to tell. This will lead to the circle feeling a part of the student’s story, bonding as a group and with the student and family.  The student will feel supported and cared for by the group. His story will be on the paper in words and pictures where the group can look back. 
What are the student’s DREAMS?

The facilitator will then ask the student to talk about his dreams. Dreams are different than goals. Goals are things we know we want to work towards that we think we can accomplish. Dreams are bigger than this. When people dream, they talk about what our lives would be like if things were the best they could be Dreams don’t have to be ‘realistic’. We may never accomplish our dreams. However, dreams set a directions. Too often students get so many messages that kill their dreams. People say: “You aren’t smart. You don’t have many skills. You have a lot of problems.” All this does is to convince students that not much can happen in their lives. But the clearer are their dreams, the more they have possibilities of their becoming real. It’s also true, of course, that dreaming is hard for people in our culture. The student may need help and support to get beyond what is and to forget failures and barriers. 

Once the student has shared dreams, the facilitator will ask other members of the group to share their dreams for the student. Parents, friends, and neighbors will share what they most hope for the student. However, the student does not have to accept anything anyone says as his dream. However, it often happens that members of the circle share their dreams for a student and state dreams that are important to the student but he was not able to put into words. 

In many ways this is the most important part of the person-centered plan. It provides the direction and opens up a sense of possibilities. It’s not unusual for parents particularly to become overwhelmed with emotion and cry during this period. Their dreams have so long been supressed for their child that strong emotions are released. This is good. It serves to bond the group together in a common experience. 

What are the student’s NIGHTMARES?

The facilitator will then ask a harder question—what are nightmares? “What would happen if things were as bad as they could be?” This is sometimes pretty hard to discuss and may make people in the group uncomfortable. However, this question is very important. Sometimes students and their circle find it hard to articulate dreams. However, nightmares, what a student and his supporters do not want to happen, what is feared the most, is usually obvious. 

Several important results occur as this question is answered. First, when nightmares are identified and discussed, some of their power is taken away. Ancient peoples believed that naming an evil spirit took away the control of that spirit. Telling our nightmares is like this. Secondly, stating nightmares helps students be more clear about their dreams. If we know we do not want something, then what we do want is most often the opposite of that. Third, when students and their supporters share nightmares, those in our circle not only understand, but they also feel with the student and family. All people have nightmares and fears. When they are shared with caring people, this creates a basis for help and support that is very powerful. 

As with other questions, the student responds first. Then the circle members share their nightmare for the student. Usually, this section doesn’t take very long, but it is a critical part of the planning process.
WHO is the student? 

The facilitator will then ask the members of the circle to say one word that describes the essence of the student. Usually, the facilitator will go around the circle asking each person to give one word at a time until all the words are up on the paper. Even if a student has many problems, group members are almost always very positive. This part is a welcome change from the heavy feeling we have when talking about nightmares and is typically very affirming for the student. The facilitator will want to be on guard for the use of deficit language in this section, however. For some professionals whose views of individuals with special needs is laden with the deficit-oriented language of their profession they may find it difficult to focus on more positive aspects. 
What Are The Strengths and Resources Of The Student?

The facilitator will then ask the student and the circle to talk about the student’s strengths and resources they have to help them work towards their dreams. . Once again, students first describe their understandings of strengths and resources and then the circle members will add their own ideas. Students most often feel very flattered by the positive strengths people see in them. 
What Are The Needs Of The Student? 

The circle then talks about the needs of the student. Needs are not what someone else thinks a student needs to do. Rather, the facilitator asks the circle to consider what needs to happen to help the student achieve his dreams. What help does he need from others? What resources--money, a friend, someone to talk to?  This is not a time for other people to tell the student what to do. Rather, this is a time for the circle members to think with the student about how to achieve his dreams.  As the student and circle talk about needs, they can look back at the dreams and nightmares recorded on the paper that is on the wall. 

Sometimes disagreements may occur during this section of the plan. Parents or friends may not agree with the student. Old hurts and arguments may come out. The facilitator will help the group to work through these positively. However, this is a meeting to help the student decide what he want for his life. The facilitator will help the circle members respect our opinions and desires for our own lives.  When this section is completed, a blueprint for getting started in an action plan will begin to emerge. 
What Is The Action Plan? 

Finally the circle develops an action plan to address needs that help the person move towards their dream. An action plan includes the following elements: 

· What will be done?

· By whom? 

· When?  

For example, a circle member might . . . 

· Talk to a business owner they know about a job opening and introduce the student

· Go with the student to visit a college or university 

· Help the student in contacting our physician to deal with a difficulty issue

· Gather a group of people to advocate for inclusion in regular classes in the student’s  high school 

By the time the circle gets to this section, the action plan will usually be pretty obvious. Often, the discussion does not take very long. In other cases, if there are very difficult problems to solve, it may take longer.  Brainstorming ideas can be helpful -- just throwing out ideas to be put on the paper. The circle can then prioritize certain ideas and discard some ideas.  In the end, the group creates a list of what will be done, an approximate schedule, and assignments. 

At the end of the planning meeting, the facilitator will direct people to look back at the paper on the wall and summarize the discussion and action plan. The facilitator may then ask people what they thought and felt about the planning process. People may share their reactions which are also put on the flip chart paper. At the end, everyone signs the paper. This is a wonderful way to make the plan very personal and give people a real sense of ownership. A simple part of ending any meeting is to schedule the next one. This is very important. It is very hard to schedule a meeting with a lot of people but is easiest when everyone is already together.
Reflection 7.5 Imagine having a MAPS related to your life with your circle of friends. What feelings and thoughts come up as you consider this? Consider planning such a session for yourself. Keep a journal of the experience. What lessons did you learn about yourself that you can also use in working with your students? 

Planning Alternative Tomorrows with Hope (PATH)

The people who developed MAPS also developed PATH. They sometimes felt the need for a more intensive, focused process that would help walk participants through a process that would result in a detailed but doable plan to work towards a more positive future. You will recognize some of the same concepts in this process but also appreciate the difference. Below are the key sections of the PATH process that we will look at in detail below. 

1. Touching the DREAM-the "North Star"

2. Sensing the Goal

3. Grounding in the NOW

4. Identifying People to Enroll

5. Recognizing Ways to Build Strength

6. Charting Action for the Next few Months

7. Planning the Next Month's work

8. Committing to the First Step
Graphics recording

The arrangement for graphics recording in the PATH is unique. You will need to get butcher paper that is 36-48 inches wide and at least ten feet long. These are available in major office supply stores. Tape this sheet on a wall. (You’ll need to have a wall big enough that you won’t damage with tape). Figure 7-2 illustrates the format and order in which sections of the graphics recording occurs. 

Figure 7-2

PATH (Planning Alternative Tomorrows with Hope)

Getting started: Clearing out the garbage

The facilitator, as in MAPS, will first introduce the purpose of session and allow the group TO introduce themselves. The facilitator may also ask the student to explain why she invited each of the members of the circle. .” Each group member then shared their own perception regarding why they were there and the purpose of the PATH.

It’s also sometimes helpful, particularly if the student has many fears and concerns, to encourage her to rid her mind of mental baggage that could hinder the creative process. Have soft music playing in the background and say, “It’s important that you get rid of the garbage in your mind and really focus on the present. Forget worries and allow new possibilities to come to mind. To help you with this, take this piece of paper. Write down what is troubling you now. Then tear this paper up and throw it in this garbage can.”  The facilitator will also ask group members to take off their judges wigs, to empty minds of all that clouds, and to sense that all is OK. All this helps establish a base of community and anticipation of new possibilities. 

Creating the title of the PATH

The facilitator next will ask the student to create a title for her PATH in just a few words. He might prompt using questions like: “What colors the title be? What do you want to tell us in your PATH?”  This is one tool for establishing ownership of the process by the focus person at the very beginning. One student titled her PATH, “LET ME BE ME”. The graphics recorder will put this title in large colorful letters at the top of the paper. 

The North Star: Moving to dreams  

The facilitator will then invite the student to describe her life direction or North Star: “Your North Star shows you that you are going in the right direction.  What is it? Tell us about your North Star.” It’s important here to get clear, specific images of the life vision of the person. If only general statements are made, the facilitator may say: “Tell us what it looks like. What are the colors? What specifics do you see going on?” The facilitator will want to have the focus person paint a verbal picture that the graphics recorder will help bring into actual pictures. 

Some students trouble, however, in focusing on their North Star. She may need to talk about the present and past pain which she has endured. This is not uncommon as students with special needs and their families have often been systematically told that they cannot have dreams. Very often, the pain and problems are so central that they become driving forces in the lives of the student. As the student discusses them the graphics recorder will capture these on the recording paper.

The facilitator needs to allow this to be put on the table but also facilitate the student moving towards discussing their positive future vision. Sometimes, as in the beginning, having the student write or draw images of their pain and problems on a sheet of paper is helpful. They can then be asked if they want to let go of all this. If so, the facilitator will direct them to put the paper in a garbage can and take it outside the room. 


As the student describes her North Star, other members of the circle will add their perspectives. At the end of this section, the facilitator will the graphics recorder to summarize the themes pictured on the page. If the student has successfully moved to this positive vision and away from hurt and pain, often the circle members will feel a strong sense of hope and change that is very moving. 

Sensing the goal 

With the North Star now described the facilitator will then ask the group members to close their eyes and explain: “We are going to go on a journey into the future where exciting new possibilities have already occurred in your life. In just a moment you will feel us lift off and land in this new place. Are you ready? Here we go!!” The facilitator then simulates the taking off and landing of the time machine making a dramatic noise. “Now we are in the future and a lot has happened over the last year. Remember the milestones that have occurred. Tell us what specifically what has happened.” He then asks the student and other members of the circle to look back over the last year and speak in the past tense of what has happened to move towards her North Star. To root the goal in a positive reality, the facilitator will ask them to describe what has happened that is both positive and possible. The facilitator asks for specific outcomes, events, happenings. This is very powerful for the student and the circle put themselves in a new future looking back on a very positive year. It’s a process that helps create the potential of a new reality emerging! 

Tension with the now  

The facilitator then asks the student and circle to return to the present and to sense the tension between the North Star, goals for the coming year, and the present. “You talked about being trapped earlier”, the facilitator said in one meeting. “Help us understand what this trap is made of. Tell us more about this.” Much like the Nightmares section of MAPS this is the section where difficulties and barriers are identified. At the end of this section, the graphics recorder is asked to summarize. The facilitator might say “So there is a stretch between the goal and the now. Feel the tension. What does it feel like?” 

Enrolling people: Who will help? 

“There are some people you need to enroll, sign them up”, the facilitator then says. “Say who they are and what you need the most from them.” The student then lists people who she will seek to enroll to help her. The list needs to be very specific not general. For example, if the student says, “Teachers”, the facilitator will then ask, “OK. What specific teachers will you seek to enroll and ask to help you. What are their names?” As always, other members of the circle may add suggestions and ideas as well. 

Keeping strong  

“This will be an ongoing burden and challenge. What is your advice to yourself about getting stronger and staying strong?” the facilitator may then say. He asks the student and those in the circle to think how the student may gain emotional and physical strength, to stay centered and at peace as she moves ahead. This is an important part of any plan for change. 

Key milestones in six months, one month, and first steps (next few days) 

At this point, the life direction and year’s goals have been set, and an understanding of present problems, resources, and staying strong are established. Now is the time to consider very specific actions that will help the student move towards the North Star and reach the goals described for the first year. The facilitator may then ask, “What are the key milestones that will occur in six months that will tell you that you are on course?” The key is to identify actions that can be done and that will lead to desired outcomes. Next actions for the next month will be identified. 

Then student and circle will then identify tasks and actions that will begin within the next two days to get started. This is particularly important. The facilitator will ask members of the circle to provide back-up support for the student and others who have responsibilities for taking action. He might say, “OK, Marsha, you are going to talk Monday to the Director of special education and ask that Ginger’s IEP be re-convened for the purpose of having her enrolled in general education course and a vocational education program for the Fall. Who will be willing to check with Marsha on this and how it went?” This process builds in support for all in the group who are taking action. At the end of the session the facilitator invites each group member to sign the graphics recording on the bottom in a different color of pen. They schedule the next meeting of the circle to get a progress report and make changes to plans as needed. 

Solving Problems in Implementing the Action Plan
Working to help students achieve their dreams is hard work. Sometimes great things happen easily and quickly. A friend might tell the student about a job and the person hiring is someone the student knew when she worked on a community project, for example. However, sometimes it will not be so easy and members of the circle must be patient and keep working. It’s important to have ways for the student need to keep in touch with circle members. Sometimes a major barrier may arise. When this occurs the circle may need to meet again to work towards solutions. 

Marsha Forrest, Jack Pearpoint, and their colleagues have developed a simple process you can use when circles get stuck called solution circles, a process in which a group of people can quickly generate ideas for solutions for a specific problem. There are four sections to this process. Each section is five minutes long. 

Step 1: Present the problem. Those involved present the problem for five minutes . During this time the group cannot talk at all. Those presenting the issue are given a full five minutes with no interruptions with the group listening carefully.

Step 2: Brainstorm. For five minutes members the group brainstorms ideas and solutions to the problem. Those presenting the issue now listen carefully without responding to the ideas. This is a time where the collective wisdom of the group is used to throw out helpful ideas. The facilitator insures that the process is kept short and focused. 

Step 3: Dialogue. Next, for five minutes, the group sorts those ideas that seem to have possibility of making a difference in the problem. The focus is on picking ideas that might help and discussing these. What does not work is ignored. The dialogue focuses on constructive possibilities.

Step 4: First step. For the last five minutes, with the help of the facilitator and the group, the circle identifies a first step and someone will act as a coach, a person who is willing to contact the individual within a short time to provide support. The first step must be something that can be done within one week, preferably within one to two days. 

On the Road:

Effective Person-centered Planning

In this chapter we’ve explored two powerful methods of harnessing the power of a circle of support to develop plans centered around an individual with special needs. While we’ve focused on using these process tools in support of an individual, you should also know that they are powerful in working with anyone. They can also be used very effectively in working with organizations. Both MAPS and PATH have been used in schools, businesses, adult human service agencies and other organizations who were aiming to create a new vision for their group. There are similar processes that have been specifically created in working with groups of individuals that have been used with even very large groups of people including entire communities or small nations. As you become familiar with person-centered planning, you may want to explore using these tools with your school, church, or other organization. You may also be interested in learning about Future Search Conferences (Emery & Purser, 1996), Open Space Technology (Owen, 1992), and the World Café (Lenzo, Alexander, & Tan) as related processes used with helping larger groups of people image and implement positive collective future visions. 

Reflection 7.6 Think about using MAPS and PATH in your school or another organization of which you are a part. How could you see this being useful? What concerns would you have? How might you address these concerns? 

Figure 7-1

Example of Graphics Recorder
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(Planning Alternative Tomorrows with Hope)

YOUR PATH
A focused Planning Process

Steps
Situate yourself in a very postive future,
picture it clearly, then think Backwards.

1. Touching the Dream (the North Star).

2. Sensing the Goal: Focus for the next year.
3. Grounding in the Now: Where am I/are we?
4. Identifying People to Enroll on the Journey.
5. Recognizing Ways to Build Strength.

6. Charting Actions for the Next few Months.
7. Planning the Next Month's Work

8. Committing to the First Step (the Next Step)

(Including a Coach to Support your First Step)

© Inclusion Press J. Pearpoint, J. O'Brien, M. Forest 1991





(Merkley)
Figure 7-2

PATH (Planning Alternative Tomorrows with Hope)

Graphics Recording Format
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http://www2.povnet.org/kicns/path
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